Methodology Population and sample of study
The target population for the study included all students of educational sciences college and Queen Rania Childhood College enrolled in one of these college courses, as part of their degree program in the Hashemite University during the first semester of academic year 2008/2009 . A purposive sample of four courses was chosen that taught communication subject as a chapter or a lecture during the semester. These courses were classroom management and preschool classroom management. 310 students were enrolled in these chosen courses, with a total of 289 students completed the survey with accepted response rate of 93%. The result sample included 81 students from Childhood College and 208 students from educational sciences college. Students were told that participation was voluntary, and assured that their responses were anonymous.
Instrumentation
The main instrument used in this study is based on the work of Rees, Sheard, & Davies (2002) . The communication skills attitude scale (CSAS) used to collect information regarding student attitudes about communication skills training.
The (CSAS) consists of 26 items as shown in Table, 13 of which are written in the form of positive statements and 13 negative statements about communication skills learning. Each item is accompanied by a 5-point Likert scale, ranging from 1 (strongly disagree) to 5 (strongly agree). Participants also completed a demographic questionnaire, which included items on their GPA, and year level.
The positive attitude scale (PAS) score was obtained by adding the scores of items 4, 5, 7, 9, 10, 12, 14, 16, 18, 21, 23, 25 and the reversed score of item 22. The negative attitude scale (NAS) score was obtained by adding the scores of items 2, 3, 6, 8, 11, 13, 15, 17, 19, 20, 24, 26 and the reversed score of item 1. Both scales range from 13 to 65 with higher scores indicating stronger positive or negative attitudes. The internal consistency of the two subscales as measured by Cronbach's a were PAS = 0.873 and NAS= 0.805 (Rees, Sheard, & Davies, 2002 To ensure equivalence of meaning of the items and constructs between the Arabic and English versions of the CSAS, a rigorous translation process was used that included forward and backward translation, subjective evaluations of the translated items, and pilot testing. The goal of the translation process was to produce an Arabic version of the CSAS with items that were equivalent in meaning to the original English version. The Arabic version of the CSAS was then pilot tested with a group of 35 students to collect feedback about instrument content and usage. The feedback from students emphasized that the instrument has both face and content validity.
Instrument Standardization
The Arabic version of the CSAS was tested with a sample of 35 students different than that of the study but withdrawn from the same population (the Hashemite University students). Reliability coefficients for the CSAS established for the PAS and NAS scales as follows: PAS (.87), and NAS (.81). Based on the translation process and the reliability estimates, the Arabic-translated version of the CSAS seemed to be valid and reliable measure for use with a Jordanian population.
Data Collection
With the permission of the instructor, the questionnaire was administered to students during regular class periods during the first semester of academic year 2008/2009. The students received written instructions that specified the purpose of the study and explained the procedures to be followed in responding to the items. They were told that there was no right or wrong responses. Students were asked to return the survey to the class instructor who in turn returned it to the researchers. The questionnaire took approximately 15 minutes to complete.
Data Analysis
Data were analyzed using SPSS. First, the data were coded. Second, respondents were asked to report their GPA, year level and then turned to the research questions posed in the study. Then descriptive statistics were used to identify the personal characteristics of the total sample students. The association of the dependent variables (PAS and NAS scores) with the independent variables (GPA and year level) was determined. Student's t-test, means and standard deviation and ANOVA were used with p<0.05. SPSS version 10.0 was used for the statistical analysis.
The following explained the GPA system adopted in the university that participated in this study-: less than 2 = fail, 2.00-2.49 = accepted, 2.50-2.99 = good, 3.00-3.49 = very good, 3.50-4.00 = Excellent.
Results of the Study

1-
What are the attitudes toward communication skills among students-teachers? Table 2 shows the means and standard deviations for the students' attitudes toward communication skills. The PAS had a mean score of 4.037, and the NAS had a mean of 3.636. 
2-
Are there significant mean differences in the positive and negative attitudes toward communication skills among students-teachers in relation to their GPA (less than 2, 2 and more), year level (sophomore, junior, and senior) and discipline (class teacher, childhood teacher)? t-tests for independent samples were used to examine the difference in means between students' disciplines (class teacher and childhood teachers'), and in means between GPA (less than 2, and 2 and more) in each of PAS and NAS. However, one-way analysis of variance was utilized to identify whether the variances of the three level of each students' years were equal or significantly different. Table 3 shows that there were no significant differences at the 0.05 level between class teachers and childhood teachers students in the dimensions of PAS and NAS. Regarding the significant differences between students whose GPA less than 2 and students whose GPA 2 and more, table 4 reports that there were no significant differences at the (0.05) level in NAS ( p =.143). However, there were significant differences at the (0.05) level in PAS (p =.047). Students who are GPA 2 and more perceived their PAS as more than students who are GPA less than 2. On the other hand, utilizing two-way analysis of variance, as can be observed in table 5, shows that there were significant differences among the three years level groups (sophomore, junior, and senior) in each of PAS and NAS. In other words, there were significant differences among the three years level groups (sophomore, junior, and senior) in the dimension of PAS (F = 13.02, p= 0.00), and NAS (F = 14.36, p= 0.00). To assess pairwise differences among the levels of years for students attitudes toward communication skills, the Fischers LSD procedures (p = .05) was performed ( The results in Table 6 indicate that senior students positive attitudes toward communication skills (M = 4.172) differ significantly from sophomore (M = 4.043) at p= .002, and junior (M = 37.46) at p = .019. This means that senior students have more PAS level than other sophomore and junior students do.
Regarding sophomore students negative attitudes toward communication skills (M = 3.77) differ significantly from senior (M = 3.70) at p = .00, and junior (M = 3.48) at p = .00. This means that sophomore students have more NAS level than other junior and senior students do. 
